Why an early literacy intervention?

Evidence indicates that a significant number of children on entry to school cannot quickly or efficiently
process all the linguistic information needed to interact appropriately with teachers, peers and others.
(Barrett & Hammond, 2008; Catts & Kamhi, 2005).

Best Start Kindergarten Assessment data also reflects research findings that suggest some students in
low socio-economic communities may not have developed expected conventional literacy levels on entry to
school. (Snow, P.C.,& Powell, M.B. 2008).

However, there is also a growing evidence that appropriate early language and learning experiences
can act as a protective factor that promotes the cognitive and social development of young children.
(Cashmore, 2001; Elias, Hay, Homel & Frieberg, 2006; Hawkins & Catalono, 1992; Paul, 2007).

L3 acknowledges research that has identified that the quality of children’s transition into literacy is a major
predictor of their later academic achievement, by quickly and efficiently addressing initial disparities in
language, reading and writing. (Phillips et al, 2001).
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L3 is cohesive. It is based on sound
instructional practices that are foundational to
effective literacy instruction. The theory based
principles of L3 are:

2. Systematic observation informs teaching.

3. New learning is built on individual students’
strengths.

4. Accelerated progress is critical to closing
the gap.

Which schools should implement L3?

Schools may consider participating in L3 professional
learning and implementation if a significant percentage
of the Kindergarten cohort are at low levels across
multiple aspects of early literacy, at entry and/or at the
end of the school year.

The decision to participate should be supported by
student data and discussion with the regional early
literacy team and reflected in school planning.

1. Reading and writing are learned behaviours.

Project goals

Project goal for end of year text reading
as a result of instruction

Project goal for end of year writing vocabulary
as a result of instruction
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Outcomes

In 2010, 260 L3 teachers in 106 schools successfully implemented literacy programs using L3 strategies
for 4,288 Kindergarten students.

* 68% of the participating students were reading at or beyond Level 9. The project goal was 50%.

* Only 13% of students will require reading instruction at text levels 1 to 5 in Year 1.

e 76% percent of students had an independent writing vocabulary of more than 24 words.

These outcomes have been compiled from the five-weekly data collection that occurs in all L3 classrooms.
These results build on similar findings from the 2007 and 2009 implementation of L3.

What do these gains look like?
Reading

Beginning of Kindergarten

. . : “Squirrels come
Dad is swimming. =
and eat the nuts,”

said Mother Bear.

“Squirrels like
to hide nuts, too,”
said Baby Bear.

“Look!"

Writing

Beginning of Kindergarten

End of Kindergarten
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L3 addresses the following aspects
of reading and writing processes that
support the comprehension of texts:

* Phonological awareness

e Visual perception of letters
* Word recognition

* Word analysis

e Structural analysis

* Phrasing in fluent reading.

Professional support

Teachers - The Kindergarten team engage in 12 half days of professional learning and coaching to:

e Extend their knowledge and expertise. This is achieved through theoretical discussions grounded in
research.

e Explore literacy acquisition processes. This is achieved through observation and other related tasks.

* Analyse and discuss student interactions, teaching decisions and data collected during literacy
lessons.

e Plan for the transition from Kindergarten to Year 1 for students requiring ongoing support.

Each professional learning session is led by a regional trainer and discussion is supported by evidence of
students’ text reading, writing and responses to text.

Schools - The regional trainers provide support for the school Literacy team and executive to:

e Commit to continuous improvement of literacy outcomes. This is achieved through the analysis and use
of all Kindergarten students’ data to inform teaching and learning.

e Share responsibility for student literacy learning by engaging in professional inquiry and learning.

* Continue with explicit literacy teaching practices for those Year 1 students who require additional
assistance.

Regions - Are invited to:

* Nominate outstanding early years teachers to participate in
12 full days of professional learning to become regional
trainers.

e Provide localised support and assistance to L3 regional
trainers.

e Coordinate the regional implementation of the L3 program.




2010 classrooms case study

Data was collected every five weeks from 15 diverse Critical elements for success in

classrooms as part of a year-long case study. L3 schools
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